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GLOBAL HisTORY and GEOGRAPHY

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

 Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

e Trainer leads review of specific rubric with reference to the task

 Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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Global History and Geography
Content-Specific Rubric
Thematic Essay
January 2007

Theme: Human Rights Violations
The human rights of many groups have been violated at different times in various nations and
regions. Efforts by governments, groups, and individuals to resolve these human rights violations
have met with mixed results.

Task: Select two groups who have experienced human rights violations in a specific nation or region and
for each
* Describe one historical circumstance that led to a human rights violation in the nation or region
* Describe one example of a human rights violation in that nation or region
* Discuss the extent to which a government, a group, or an individual made an attempt to resolve
this human rights violation

You may use any group whose rights have been violated from your study of global history. Some
suggestions you might wish to consider include Christians under the Roman Empire, indigenous peoples in
Latin America, Armenians under the Ottoman Empire, Ukrainians after the Russian Revolution, Jews in
Europe, Cambodians under Pol Pot, blacks under apartheid in South Africa, and Kurds in the Middle East.

Do not use any human rights violations from the United States in your answer.

Scoring Notes:

1. This thematic essay has a minimum of six components (one historical circumstance that led to a
human rights abuse, one example of a human rights violation, and the extent to which a
government, group, or an individual made an attempt to resolve the human rights violation) for
each of two groups.

2. The same nation or region may be associated with the two groups chosen, e.g., pogroms directed
against Jews in czarist Russia in the late 19th and early 20th centuries and treatment of
Chechens in Russia in the late 20th and early 21st centuries.

3. The two groups chosen may be from a single religious, ethnic, or historical identity, e.g., Jews
in czarist Russia and Jews in Nazi Germany.

4. The example of the human rights abuse may be included in the description of the historical
circumstance that led to a human rights violation in a nation or region.

5. Human rights violations of groups in the United States are not acceptable; however, the United
States could be used as the government or the source of a group or individual that attempted to
resolve the human rights violation, e.g., United States government support for economic
sanctions to end apartheid in South Africa.

6. As is the case with many historical topics, what constitutes the extent to which a government, a
group, or an individual made an attempt to resolve each human rights violation is subject to the
student’s point of view. The response may discuss the extent of resolution from a variety of
perspectives as long as the position taken is supported by accurate facts and examples.
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Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by describing one historical
circumstance that led to a human rights violation, describing one example of that human rights
violation for each group, and discussing the extent to which a government, a group, or an
individual made an attempt to resolve each human rights violation for two groups in a specific
nation or region

Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., Jews in
FEurope: describes unsettled social, economic, political conditions of Germany in the 1920s and
1930s and the historical legacy of anti-Semitism and the racism of the Nazi party; describes how
anti-Semitic policies and lack of opposition culminated in state-sponsored genocide—the
Holocaust; acknowledges actions of individuals such as Oskar Schindler but also discusses
acquiescence to evil and the need for the Nuremberg Trials, Ukrainians after the Russian
Revolution: describes how Stalin’s policy toward nationalities combined with collectivization of
agriculture and police-state tactics led to human rights abuses; describes how terror and violence
isolated Ukraine; describes how forcibly collected high-grain quotas created food shortages and
“class war”’ against Kulaks brought on over six million deaths in 1932-33; discusses how relief
from Stalin’s rule was not on the agenda of the outside world and that historical resolution was part
of independence for Ukraine in 1991

Richly supports the theme with relevant facts, examples, and details, e.g., Jews in Europe: Treaty
of Versailles; scapegoat; stab-in-the-back; Aryan; concentration camps; Nuremberg Laws; ghetto;
Kristallnacht; genocide; Raoul Wallenberg; “righteous persons”; Warsaw ghetto uprising;
Nuremberg Trials; Nuremberg Principle; “never again”; Zionism; Ukrainians after the Russian
Revolution: national self-determination; five-year plans; breadbasket of Soviet Union;
Russification; totalitarian; “Stalin famine”

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops all aspects of the task but may do so somewhat unevenly by discussing one aspect of the
task more thoroughly than another

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g.,
Jews in Europe: connects dissatisfaction with peace settlement and economic conditions with
support for Nazi Party; describes examples of human rights violations prior to and during World
War II; discusses how Nuremberg Trials were attempts to resolve human rights abuses of Nazi
Germany; Ukrainians after the Russian Revolution: describes the desire of the Soviet government
to collectivize agriculture and subsequent human rights abuses; discusses obstacles to resistance at
the time

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
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Score of 3:

* Develops all aspects of the task with little depth or develops at least four aspects of the task in
some depth

* Is more descriptive than analytical (applies, may analyze, and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Examples of addressing af least four aspects of the task in some depth at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a level 3 response.

1. Dicusses all three aspects of the task for one group and only one aspect for the second group.
2. Discusses any #fwo aspects of the task for both groups.

Exception: If af least three components have been thoroughly developed evenly and in depth and the
response meets most of the other level 5 criteria, the overall response may be considered a Level 3

paper.

Score of 2:

* Minimally develops all aspects of the task or develops at least three aspects of the task in some
depth

* [s primarily descriptive; may include faulty, weak, or isolated application or analysis

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions, may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Examples of addressing af least three aspects of the task in some depth at Level 2

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a level 2 response.

1. Dicusses all three aspects of the task for only one group.
2. Discusses any fwo aspects of the task for one group and only one aspect for the second group.

Score of 1:

*  Minimally develops some aspects of the task

* [s descriptive, may lack understanding, application, or analysis

* Includes few relevant facts, examples, or details, may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task or suggestions as copied from the test
booklet; OR is illegible, OR is a blank paper
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Anchor Paper — Thematic Essay—Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to human rights violations against Jews in Europe and indigenous peoples in
Latin America, describing examples of each violation, and discussing the extent to which the
Kinder Movement and the Nuremberg Trials in Germany and clergy such as Bartolomé de Las
Casas in Latin America attempted to resolve these violations

Is more analytical than descriptive (Jews in Europe: defeat in World War I and failure of the
Weimar government tied to Hitler’s blaming Jews for Germany’s distress; loss of rights of German
Jews was followed by massive genocide; probably history’s most horrendous example of not
resisting hate and prejudice; Kinder Movement preceded the Holocaust; indigenous peoples in
Latin America: human rights violations resulted from Spanish search for gold; Las Casas and
others advocated end to brutality;, African slave trade was the result of events in Latin America)
Richly supports the theme with relevant facts, examples, and details (Jews in Europe: Hitler
promised prosperity; Nuremberg Laws of the 1930s; concentration camps; total number of deaths
was six million European Jews; Kinder Movement involved United Kingdom; Nuremberg
Principle; indigenous peoples in Latin America: Age of Exploration in the 1500s; Ferdinand and
I[sabella; Hernan Cortez;, Aztecs, Tenochtitlan; diseases such as smallpox and measles)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Detailed explanations and
accompanying analysis thoroughly establish the causes and nature of human rights violations.
Insightful commentary emphasizes the mixed results of limited efforts to resolve these violations.
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by describing the historical
circumstances that led to human rights violations against the Cambodians under Pol Pot and black
South Africans under apartheid, describing examples of each violation, and discussing the extent to
which the global community and the government of Vietnam and the ANC, Desmond Tutu and
Nelson Mandela attempted to resolve these violations

Is more analytical than descriptive (Cambodians under Pol Pot: justified genocide by saying
Cambodia would be free of Western influence; plotted how to “save” his native Cambodia; became
leader of the Communist Party; massacred best and brightest, all for the gain of one man’s vision;
United Nations project held democratic elections but Cambodia is still not healed; blacks in South
Africa: Afrikaners used apartheid to preserve minority rule; nonviolent resistance by ANC ended
with the Sharpeville massacre; Mandela’s presidency did not accomplish economic gains hoped for
but did establish his vision of justice for all)

Richly supports the theme with relevant facts, examples, and details (Cambodians under Pol Pot:
Pol Pot went to France to study; Khmer Rouge; return to “Year Zero,” before any Western
influence; Cambodians kicked out of cities and back into countryside; Pol Pot forced into exile;
died before his trial for atrocities; blacks in South Africa: South Africa independent long before
other colonies; Dutch white settlers (Afrikaners) maintained control of government and economy;
blacks were forced to live in slums; “homelands” were segregated by tribal groups; Desmond Tutu;
economic sanctions; Mandela became first black president of South Africa in 1994)

Demonstrates a logical and clear plan of organization; includes an introduction that describes the
nature of repressive regimes and a conclusion that states how power can be used to violate human
rights

Conclusion: Overall, the response fits the criteria for Level 5. The discussion demonstrates how two
regimes with vastly different goals used the power of the state to inflict human rights violations in the
name of a greater good. The detailed treatment includes the ways in which these violations of human
rights came to an end with the isolation of both regimes.
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Anchor Level 4-A

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing the Holocaust during
World War II in more depth than human rights violations of blacks under apartheid in South Africa
Is both descriptive and analytical (Jews in Europe: human rights violations have taken place
around the world over last thousand years; Hitler spread beliefs about Jews and reinforced anti-
Semitism through propaganda; Germany’s economy had become really poor after World War I
because of the Treaty of Versailles; Hitler’s henchmen collaborated with Hitler to create “the final
solution”; the upcoming genocide of the Jews; Nazi leaders claim they had to follow Hitler’s
orders, but the judges at Nuremberg rejected this; blacks in South Africa: Nationalist Party of South
Africa made apartheid policy the law; “separate” development designed to keep whites in control
of government and economy; during 1950s and 1960s, apartheid grew in South Africa; people who
protested because of discrimination and racial problems were arrested and many were killed;
apartheid collapsed due to pressure from inside and outside the country, Mandela’s leadership was
very important in holding country together while dismantling apartheid)

Supports the theme with relevant facts, examples, and details (Jews in EFurope: Holocaust;
scapegoat; “Night of Broken Glass,” Kristellnacht; Star of David; ghettos; Nuremberg Trials;
blacks in South Africa: African National Congress; civil rights, Mandela was South Africa’s first
black president)

Demonstrates a logical and clear plan of organization; includes an introduction that places 20th-
century human rights violations in a historical context and a conclusion that goes beyond a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion employs detailed
knowledge of events in demonstrating the intensifying nature of human rights violations over time.
The imbalance in the discussion of topics detracts from the response.
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Anchor Level 4-B

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing human rights
violations of Jews in Europe more thoroughly than Muslims in Bosnia

* Is both descriptive and analytical (not all governments feel moral responsibility to protect human
rights; Jews in Europe: Holocaust during World War Il is arguably the most inhumane example of
genocide; German government was ineffective in improving economic state; many Germans lost
faith and turned to Nazi Party; Hitler brainwashed German people to believe Jewish people were
the reason for Germany’s losses; Hitler authorized a series of laws that limited the rights of Jews;
by the end of the Holocaust, over 6 million Jews and another 5 million non-Aryans were killed,;
high ranking Nazi leaders were tried at Nuremberg for war crimes; Muslims in Bosnia: like the
Holocaust, the ethnic cleansing conflict was a result of tension toward certain groups; Yugoslavia
was breaking up into several countries; Serbs sought to eradicate Muslims in Bosnia through ethnic
cleansing; President Slobodan Milosevic condoned this genocide; even today, examples of
inhumane and unjust treatment can be seen in Sudan and Ethiopia)

* Supports the theme with relevant facts, examples, and details (Enlightenment philosopher, John
Locke; natural rights; Jews in Europe: reparations; Nazi Party; propaganda; Hitler became German
Chancellor; Aryan; Star of David; curfew; gas chambers; Allied forces; death camps; Muslims in
Bosnia: ethnic groups; the Hague; death of Milosevic before end of trial)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that go beyond a restatement of the theme.

Conclusion: Overall, the response fits the criteria for Level 4. The theme of the moral culpability of
governments involved in human rights violations is established in the introduction and developed
throughout the response. Although the discussion of the Holocaust is developed in more depth than
events in Bosnia, both topics are supported by good historical detail.
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Anchor Level 4-C

The response:

* Develops all aspects of the task but does so somewhat unevenly by discussing the Hutu and the
Tutsi in Rwanda more thoroughly than blacks under apartheid in South Africa

* Is both descriptive and analytical (blacks in South Africa: policy of apartheid in the mid-1900s;
racial segregation began with Dutch settlers in South Africa trying to maintain their control,
nations reacted to apartheid and boycotted trade with South Africa; still some animosity toward the
white peoples of South Africa; reconciliation commission helped address some issues; Hutu and
Tutsi in Rwanda: two groups were not discriminating against each other until Belgian colonial rule;
under the Belgians, Tutsi and Hutu were turned against each other; tribal differences were really
about status and power; moderate Hutu leaders were trapped in middle; rest of the world turned a
blind eye though everyone knew of violence; Hutu and Tutsi women have worked together to
maintain peace; women hold over half of the government offices)

* Supports the theme with relevant facts, examples, and details (blacks in South Africa:
discriminating against black and colored people; tribal lands; bantustans or “homelands”;
segregation;, Nelson Mandela; Steve Biko; Desmond Tutu; Hutu and Tutsi in Rwanda:
assassination of Hutu president in 1994; mass genocide; hundreds of thousands murdered)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that mention the topic of foreign intervention and are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Although the topic of foreign
intervention is not developed to the extent implied in the introduction and conclusion, discussion of
human rights violations employs ample detail and deals with major issues. Good analysis is integrated
throughout the essay.
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Anchor Level 3-A

The response:

* Develops all aspects of the task with little depth by discussing Jews in Europe and blacks under
apartheid in South Africa

* Is both descriptive and analytical (Jews in Europe: Jewish people have been the world’s scapegoat
whether in Russia, Spain, or Germany; most destructive and infamous violation in Jewish history;
Nazi Germany took the lives of 6 million because they felt Jews were their nation’s biggest
“problem”; countries of the world turned a blind eye; did not try to stop Hitler’s madness only tried
to prevent takeover of another country; blacks in South Africa: had no say in political affairs and
could not vote, regardless of the fact they were the majority; countries like United States
established economic sanctions against South Africa until apartheid was abolished,; first fully
public election in 1994; Nelson Mandela elected president; South Africa transitioning to
democracy)

* Includes some relevant facts, examples, and details (Jews in Europe: scapegoat, Holocaust; post—
World War [; uprisings in the Warsaw ghetto; blacks in South Africa: segregation; blacks given
separate restrooms, schools, and modes of public transportation; Afrikaners; bantustans; boycotts)

* Demonstrates a logical and clear plan of organization; includes an introduction that restates the
theme and a conclusion that argues for vigilance in guarding against future human rights violations

Conclusion: Overall, the response fits the criteria for Level 3. Numerous insights comprise a balanced
response despite a sparse style. Good understanding of history is demonstrated in the facts, examples,
and details provided.
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Anchor Level 3-B

The response:

* Develops all aspects of the task with little depth by discussing human rights violations pertaining to
Christians under the Roman Empire and Jews in Europe

* Is more descriptive than analytical (Christians under the Roman Empire: Christianity spread
rapidly and was a threat to the emperor; Christians refused to pay respect to the emperor because
they did not see the emperor as a divine ruler; resulted in persecution of Christians; not until the
next emperor converted to Christianity was persecution stopped; Jews in Europe: besides racism,
Nazis used Jews as a scapegoat for Germany’s economic troubles and convinced German people
that Jews were the enemy; Jews moved from Europe in fear of future genocide; Palestinians want
their land back)

* Includes some relevant facts, examples, and details (segregation; genocide;, Christians under
Roman Empire: monotheistic religion; polytheistic religion; stadiums; Jews in Furope: Adolf
Hitler; Aryan; Holocaust); may include some minor inaccuracies (Germany had a large population
of Jews)

* Demonstrates a satisfactory plan of organization; includes an introduction that paraphrases the
theme and a conclusion that goes beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response includes balanced
treatment of the first and second aspects of the task. While attempts to resolve violations are briefly
discussed, the treatment reflects knowledge and some insight.

[29]



Anchor Paper — Thematic Essay—Level 3 - C

Throoohoor la\iche.a @ SN = et dnabie axd
rfoctunade Fhodr cordetn oot Qrowes' hurcon
regmte hone een Vidoded., W hos occurved s
VOUToUS oot and taa v \teafded Yo ony. Ytrve pected
oc type of socteory, Atermers do stop e Vidhaderg

honvo been Qn\éw\*m ~rorey OVerwnol m“\%éﬁgﬁ Quliess il
to Qbso'\\x)«@% pofritess.
ln_SoudnAdersca, nese mpushices buitt vp
ord were fomed Lpon blacks \Qur IS whHP Eaarrspenra
%\Qﬁi\a IR%T" ﬁ ‘o &u@p@m NoAX AR 2ad
and feoed e whot Ao, had 4o offer mw\—
Naperior Fo Tho tooevwe. black poophe \N‘em N
Louin Perwice. '\'h@xgz» %@or\ \o\u,d(-o o_o\oweg— \3\,\_
coakIng loung, Yo ke “rhorn oud—of Certadn \:M}o\v“
D\uLCQb. dss scr\rr\\'*ra:)rff\%: agesnay Hrorn i job ofters,
QXTI OF ! dts\‘e&em toxn \D\k omi—’m‘@r o
Hharn HAHro Shrook-, ¢ C\o*r oo Oc\’ﬁ\- W\“&»Q_m
abuse WOR YO ‘\OL\%Q_A— ;g\ov\x&abﬁa:‘ ﬂa@grg)ggg ond one
%‘\-forxoi\)z man , Nelzon NMandola,, Sdood P For ez
(‘:aen‘b\Q. HQV\CYLDA rosrd Yo erd oo \[ﬁQ\Q;\—-ioﬁg:
Corne Yo e krown as Aenrthrosd, N S Afréco.,
Mardoles, todved wibh ?owex%:w f1auree ard Yed
protests 4o CJ’\QX“%Q, WS ond Hhg Q‘Mo‘_pecwvs‘ \r\lou\:\.)g.
oo Afrreond Tollowed g T‘f%\rv\ﬁc&)% Veod axrd row

(30]



Anchor Paper — Thematic Essay—Level 3 - C

none Wrodr %mj, 423erwo b nurean e | 1N M
\d - Mordalo. tn \s O d ¢ N
ackorowledee o Frant ha Tougink .

A horsror, rore vl ord mfarcen’ ook odr hurron
M’g‘h\‘s ViolaHtons WouldA ee Yo coratdor Yho HPolocest,
N eusroee, rrosstlue Fronce, %W\w_\\i‘? ard 3 SM:S
notons, jowe were viTHM] of frdoi® Hiitec ond e
No#t worhy & unendmer hade, Hier . mifurtated \D\G—

—+r0. end ot World Wor T and \ed wodo 'b@\fwm%
Argan Supectorth,, persuodod and Ariceodere) othecs
to treadr yewe liko \"\o,—\’F\O\%(‘(\ﬁr thau Should Bo. —\'\ngU ,
Wiee 2o0i3) audcasts, \werg doreod joos, pudt ouk of
busiross and fored 4o near tderigficotton, os ¢

'mzm% oo N WAL ~orroauTa g}moﬁ_ﬂ L Tho Yo=K c‘>o\r‘\-\$_

Soony. veoved Hrom e concendTadson Coseeg,

wWihare -_ﬁzg,% RS e gﬁ—@:\/mﬁ o obhurnend condfieng

ard gw% rosroly beox ond oy ShercotCaday
;‘CQ__:MLLQ%— Jems cur of hitkers weedin, “tho, @rd of
T™he Wolocowsr wWAS wWeoin flied freeps ondo d WIWAE
BAS . Nosts wWwearQ Torced o be Amied for wok crtmas
. N\Ar@xr\h\ur?j- and Hitex woo Boltemed o havre kil d
hnsedt Socon before Yo ord B g wos, Rters
AN WS Cpm\‘a\w\af AoBrrooite. for Jews oxd

(31]



Anchor Paper — Thematic Essay—Level 3 - C

Mo ond ofF Hho WOSE WO oL S owysor, Aotho rronivy

—“‘oXom O\J\H&«\)\J Loy, Ygm,

Anchor Level 3-C

The response:

* Develops most aspects of the task in some depth; however, the discussion of Jews in Europe is
more developed than that of blacks under apartheid in South Africa

* Is more descriptive than analytical (blacks in South Africa: injustices built up and were forced upon
blacks; Europeans had colonized and taken advantage of what Africa had to offer; Nelson Mandela
worked hard to end violations; Jews in Europe: Hitler, infuriated by end of World War I and
believing in Aryan superiority, persuaded and threatened others to treat Jews like social outcasts;
they were denied jobs, put out of business, and forced to wear identification; some Germans did
their part in sneaking Jews out of Hitler’s wrath; end of Holocaust was when Allied troops ended
World War II in 1945)

* Includes some relevant facts, examples, and details (blacks in South Africa: discrimination;
protests; hold Mandela in high regard; Jews in Europe: France; Germany and surrounding nations;
concentration camps; Holocaust; trials for war crimes in Nuremberg)

* Demonstrates a satisfactory plan of organization; includes an introduction that formulates two
generalizations about human rights violations and lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 3. The treatment of both groups
follows the generalizations first stated in the introduction. The discussion of the Jews in Europe is
more balanced and thorough than that of the blacks under apartheid in South Africa.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task by including assertions intended to describe the
historical circumstances that led to human rights violations, describing the human rights violations,
and discussing attempts to resolve these human rights violations.

* [s primarily descriptive (Jews in Europe: during the 1940s, Jews were persecuted by the Nazis
because of beliefs; about six million Jews were killed; blacks in South Africa: apartheid policy
made minority whites more powerful than majority blacks; blacks used mostly peaceful protests);
includes isolated and weak application or analysis (Jews in Europe: United Nations finally gave
Jews a homeland; for first time in history, they ended up with place of their own)

* Includes few relevant facts, examples, and details (Jews in Europe: concentration camps; blacks in
South Africa: African National Congress; President de Klerk); includes an inaccuracy (led to
Mandela being the first president of the Republic of South Africa)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that is somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. While attempting to address all aspects
of the task, the essay is overly generalized. Some pertinent detail is used, but much of this detail is
oversimplified. Overall, the discussion consists of brief responses to each aspect of the task.
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Anchor Level 2-B

The response:

* Minimally develops some aspects of the task by discussing human rights violations of Jews in
Europe in more depth than of Cambodians under Pol Pot

* [s primarily descriptive (Cambodians under Pol Pot: killed off many of the country’s brightest
intellectuals and philosophers; Jews in Europe: anti-Semitism is the discrimination or hatred of
Jews); includes faulty and weak application (Pol Pot removed from power and killings ceased,;
Jews held low social status in most of Europe; killing of Jews unknown to rest of the world)

* Includes few relevant facts, examples, and details (Cambodians under Pol Pot: ruthless dictator;
Jews in Europe: Holocaust; Star of David; World War II era; Nuremberg trials)

* Demonstrates a general plan of organization; lacks focus; includes an introduction that ties
universal human rights to human rights violations and a conclusion that associates human rights
violations with evil dictators.

Conclusion: Overall, the response fits the criteria for Level 2. The description of the historical
circumstances that led to human rights violations is weak. The discussion of attempts to resolve human
rights violations includes some misstatements of fact.
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Anchor Level 2-C

The response:

* Develops some aspects of the task in some depth by describing instances of human rights
violations and by alluding to the resolution of violations involving Jews in Germany and to the
historical circumstance that led to violations in Ukraine

* [s primarily descriptive (Jews in Europe: during World War II, Adolf Hitler had control and was
fueled by racist passion; he would round up all the Jews and kill them; Allied forces started gaining
back territory and defeated the Germans; Ukrainians after the Russian Revolution: Russian
government needed economic support and food for its people; turned to Ukraine and forced them
to give Russia their food)

* Includes few relevant facts, examples, and details (SS soldiers; blitzkrieg, Ukrainian genocide)

* Demonstrates a general plan of organization; does not clearly identify which aspect of the task is
being addressed; includes a rhetorical introduction and conclusion

Conclusion: Overall, the response fits the criteria for Level 2. The aspects of the task that are clearly
addressed are limited to the nature of human rights violations. The remaining information is too brief
or general to enhance the response.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task by mentioning the background to human rights abuses
of Jews in Europe and blacks under apartheid in South Africa and providing statements that may
apply to the resolution of human rights violations

* Isdescriptive (Jews in Europe: what led to the Jews was Germany’s bad economy after World War
I, people were looking for someone to blame, blacks in South Africa: Nelson Mandela is an
individual who helped free the blacks);

* Includes few relevant facts, examples, or details (Jews in Europe: Hitler, concentration camps,
blacks in South Africa: Mandela sent to prison); includes inaccuracies (Jews in Europe: United
States of America started World War Il with Germany; blacks in South Africa: British came in and
took over blacks)

* Demonstrates a general plan of organization; does not clearly identify which aspect of the task is
being addressed, resulting in a lack of coherence; includes an introduction that restates the theme
and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 1. A few statements that apply to the task
are presented, but perfunctory listing does not constitute development. The inaccuracies detract from
the response.
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Anchor Level 1-B

The response:

*  Minimally develops some aspects of the task by mentioning human rights violations of blacks
under apartheid in South Africa

e [s descriptive (violation was because of a central government run by the white minority; apartheid
was the legal discrimination of blacks; 80% of population was sent to 20% of land to live on); lacks
understanding and application of the human rights violations of Jews in Europe

* Includes few relevant facts, examples, or details

* Demonstrates a general plan of organization; contains digressions; includes an introduction that
restates the theme and a conclusion that restates the essence of theme

Conclusion: Overall, the response fits the criteria for Level 1. The response minimally develops the
issue of human rights violations of blacks under apartheid in South Africa. The information provided
on the issue of Jews in Europe is irrelevant to the task.
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Practice Paper A—Score Level 3

The response:

Develops all aspects of the task evenly and in depth by describing historical circumstances that led
to human rights violations of Jews in Europe, describing the violations, and discussing the rescue
of Danish Jews by the Danish people and king, but fails to develop these components for a second
group

Is both analytical and descriptive (Jews in Europe: Germany had to pay huge reparations and was
almost bankrupt; Hitler promised Germans he would restore Germany’s wealth; Hitler told
Germans that it was the Jews’ fault the economy was bad; Nuremberg Laws segregated Jews;
forced to wear yellow star on clothing; when Danish Jews were forced to wear yellow stars, king of
Denmark wore one, too; people of Denmark opened their homes and risked their lives by hiding
Jews; Jews were ferried across the water to Sweden)

Richly supports the theme with relevant facts, examples, and details (Jews in Europe: Holocaust;
scapegoat; Nuremberg Laws: separate schools, stores, parks, curfews; labor and concentration
camps: Jews shaved and clothed in rags, worked with little or no food)

Develops a logical and clear plan of organization; includes an introduction and a conclusion that
highlights the rescue of many of the Jews of Denmark

Conclusion: Overall, the response fits the criteria for Level 3. All aspects of the task have been
thoroughly and evenly developed in depth and the paper meets other level 5 criteria; however, the
response fails to address a second group.

Practice Paper B—Score Level 1

The response:

Minimally develops some aspects of the task by mentioning aspects of human rights violations
pertaining to Jews in Europe and blacks under apartheid in South Africa

Is descriptive (Jews in Europe: Nazis were taught to believe that Jews were at fault for the
depression; blacks in South Africa: in South Africa, whites set up an apartheid rule which violated
blacks’ rights; Africans had to live in a part of town that had horrible living conditions)

Includes few relevant facts, examples, or details (Jews in Europe: Nazis were ordered to kill Jews)
Demonstrates a general plan of organization; includes an introduction identifying the two groups
chosen and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response demonstrates a minimal
understanding of the causes of human rights violations. The descriptions of human rights violations are
scant and the discussion of resolution is neglected.
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Practice Paper C—Score Level 0

The response:
Fails to develop the task, includes the theme as copied from the test booklet

Conclusion: The response fits the criteria for level 0. After copying the theme as stated in the test, the
remainder of the response consists of generally worded conjecture.

Practice Paper D—Score Level 4

The response:

Develops all aspects of the task but does so somewhat unevenly by discussing human rights
violations under Stalin more thoroughly than those under Muslims in Bosnia in the 1990s

Is both descriptive and analytical (repression and genocide practiced since the beginning of
civilization; Stalin: Stalin’s purges and brutality crossed all boundaries of ethnicity and religion;
Ukrainians suffered especially; human rights violations increased as totalitarian system emerged,
no significant action taken to halt the slaughter; millions killed not only by the German invaders
but by the Soviets as reprisal; Khrushchev criticized Stalin as a leader obsessed with power;
Muslims in Bosnia: Milosevic invaded new country of Bosnia on the pretext that he was protecting
Serbian minorities; Milosevic began a massive campaign of genocide against Muslims; Milosevic
met with international pressure and United Nations sanctions; Milosevic turned over to United
Nations to stand trial for war crimes)

Supports the theme with relevant facts, examples, and details (Sta/in: midnight executions;
“gulags,” forced labor camps; collective agriculture; Stalin’s death in 1953; Gorbachev; “de-
Stalinized”; Muslims in Bosnia: Serb president Slobodan Milosevic; ethnic cleansing; war crimes);
includes a minor chronological error (Milosevic expelled from the country before losing a key
presidential election)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that focus on the role of human nature in human rights violations

Conclusion: Overall, the response fits the criteria for Level 4. Although the response treats multiple
groups suffering human rights violations under Stalin rather than focusing on a single group, the
discussion features numerous historical details combined with analysis that illustrate the theme of
abuse of power by both Stalin and Milosevic.
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Practice Paper E—Score Level 3

The response:

Develops all aspects of the task with little depth by discussing blacks under apartheid in South
Africa and Jews in Europe

Is more descriptive than analytical (blacks in South Africa: Afrikaners believed whites were the
superior race in South Africa; in 1948, Afrikaners created apartheid, which clearly distinguished
four groups: whites, blacks, Asians, and colored; ANC, originally a nonviolent organization, ended
up blowing up power lines; blacks in South Africa were only persecuted because they were black;
Jews in Europe: Holocaust was the murdering of European Jews by Nazis from 1933 to 1945; a
planned extermination of 6,000,000 Jews; genocide—a planned murder of a group because of race,
religion, or ethnicity; the world stood back and did nothing)

Includes some relevant facts, examples, and details (blacks in South Africa: segregation,
discrimination; Nelson Mandela, African National Congress; Jews in Furope: Adolf Hitler;
ghettos; concentration camps; death camps); includes inaccuracies (Nelson Mandela created the
ANC; ANC ended up destroying the economy)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. A few analytical statements are
supported by appropriate facts and details that demonstrate an understanding of the theme. However,
the response has much repetition of information.
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Global History and Geography
Part A Specific Rubric
Document-Based Question—January 2007

Document 1

... Powers of the king.—The King, Louis XVI, was absolute. He ruled by the divine right
theory which held that he had received his power to govern from God and was therefore
responsible to God alone. He appointed all civil officials and military officers. He made and
enforced the laws. He could declare war and make peace. He levied taxes and spent the people’s
money as he saw fit. He controlled the expression of thought by a strict censorship of speech and
press. By means of lettres de cachet (sealed letters which were really blank warrants for arrest) he
could arbitrarily imprison anyone without trial for an indefinite period. He lived in his magnificent
palace at Versailles, completely oblivious to the rising tide of popular discontent. . . .

Source: Friedman & Foner, A Genetic Approach to Modern European History,
College Entrance Book Co., 1938

1 According to this document by Freidman & Foner, what is one cause of the French Revolution?

Score of 1:
* States a cause of the French Revolution, according to Friedman and Foner
Examples: Louis XVI levied taxes/spent the people’s money as he saw fit; the king used strict
censorship of speech and press to control expression of thought; the king misused his power;
Louis X VI was oblivious to increasing discontent

Score of 0:
* Incorrect response
Examples: the king could not enforce laws; Louis XVI built the palace of Versailles; the king appointed
civil servants and military officers
* Vague response that does not answer the question
Examples: Louis X VI, lettres de cachet; the king lived in his palace
* No response
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Document 2

The Three Estates in Pre-Revolutionary France

1.5% 0.5%

‘ 10%
98%

Population Land Ownership Government Taxation

100%

- First Estate: Clergy |:| Second Estate: Nobility |:|Third Estate: Commoners
Source: Jackson J. Spielvogel, World History, Glencoe/McGraw-Hill, 2003 (adapted)

2 Based on the information in these graphs, identify one cause of the French Revolution.

Score of 1:
* Identifies a cause of the French Revolution, based on the information in the graphs
Examples: the third estate paid 100% of government taxation; the first and second estates paid no
government taxes; the first and second estates owned land but paid no taxes; the third estate
was not treated equally; commoners made up 98% of the population but owned only 65% of
the land; taxes were not divided equally among the three estates

Score of 0:
* Incorrect response
Examples: nobles paid most of the taxes; clergy owned 65% of the land, commoners were a minority of
the population
* Vague response that does not answer the question
Examples: population and land ownership were different; there were three estates in pre-revolutionary
France
* No response
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Document 3

July 12, 1789

... The 12th. Walking up a long hill, to ease my mare, I was joined by a poor woman, who
complained of the times, and that it was a sad country; demanding her reasons, she said her
husband had but a morsel of land, one cow, and a poor little horse, yet they had a franchar (42
Ib.) of wheat, and three chickens, to pay as a quit-rent to one Seigneur [noble]; and four franchar
of oats, one chicken and 1 sou [small unit of money] to pay to another, besides very heavy tailles
[taxes on the land and its produce] and other taxes. She had seven children, and the cow’s milk
helped to make the soup. But why, instead of a horse, do not you keep another cow? Oh, her
husband could not carry his produce so well without a horse; and asses are little used in the
country. It was said, at present, that something was to be done by some great folks for such poor
ones, but she did not know who nor how, but God send us better, car les tailles & les droits nous
ecrasent [because the taxes and laws are crushing us]. —This woman, at no great distance, might
have been taken for sixty or seventy, her figure was so bent, and her face so furrowed [wrinkled]
and hardened by labour, — but she said she was only twenty-eight. An Englishman who has not
travelled, cannot imagine the figure made by infinitely the greater part of the countrywomen in
France; it speaks, at the first sight, hard and severe labour: I am inclined to think, that they work
harder than the men, and this, united with the more miserable labour of bringing a new race of
slaves into the world, destroys absolutely all symmetry of person [balanced proportions] and
every feminine appearance. To what are we to attribute this difference in the manners of the
lower people in the two kingdoms? To Government . . . .

Source: Miss Betham-Edwards, ed., Arthur Young’s Travels in France During
the Years 1787, 1788, 1789, G. Bell and Sons (adapted)

3 Based on this document of Arthur Young’s travels, state one reason the French peasants were
dissatisfied with their life during this period of French history.

Score of 1:
* States a reason the French peasants were dissatisfied with their life during this period of French history, as
expressed in this document
Examples: they did not have enough land; they had to pay heavy taxes; their rent was very high; they
had to pay taxes on the land and its produce; taxes/laws were crushing them; living
conditions were too harsh for peasants; they had to pay taxes to several nobles

Score of 0:
* Incorrect response
Examples: they had too much land; only chickens could be used to pay rent; they had to grow wheat and
oats
* Vague response that does not answer the question
Examples: the country was sad; complaints were made; a new race of slaves was brought into the world
* No response
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Document 4

The French Revolution

Date

Ruling Government

Changes

1789-1791

National Assembly

¢ Constitutional monarchy established

¢ Feudalism abolished

» Declaration of the Rights of Man and the
Citizen adopted

1791-1792

Legislative Assembly

¢ Constitutional monarchy undermined

* Mob forced king to flee to the safety of
the Legislative Assembly

* War declared against Austria and Prussia

1792-1795

The First Republic and
The Convention

* France declared a Republic (Sept. 1792)

* France ruled by Committee of Public
Safety

¢ Radicals (Jacobins) overcame moderates
(Girondins)

¢ Terror used to execute “enemies of the
regime”

* Robespierre executed

1795-1799

The Directory

¢ Five directors ruled as executive

¢ Coups d’état attempted by radical and
conservative forces

* Napoleon overthrew the government in a
coup d’état (Nov. 1799)

4 Based on this chart, identify fwo political changes that occurred during the French Revolution.

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different political change that is identified, based on

the information in this chart

Examples: there were four different ruling governments in ten years/ruling governments changed; a
constitutional monarchy was established between 1789 and 1791; the Committee of Public
Safety ruled during the First Republic; under the Directory, five directors ruled as executive;
Napoleon came to power in November 1799; feudalism was abolished; France was declared
a republic in 1792; Jacobins took control of the First Republic/radicals overcame moderates;
coup d’etat replaced the Directory

Note: To receive maximum credit, two different political changes that occurred during the French Revolution
must be stated. For example, there were four different ruling governments in ten years and ruling
governments changed is the same political change expressed in different words. In similar cases, award

only one credit for this question.

Score of 0:
* Incorrect response

Examples: governments went from strong to weak; only dictators ruled; there were stable governments;

Declaration of the Rights of Man and the Citizen was abolished

* Vague response that does not answer the question
Examples: monarchy; wars; ruling governments; attempts were made to change by radicals and

conservatives

* No response




Document 5

S Based on this excerpt from The Declaration of the Rights of Man and the Citizen, state two ways the
National Assembly attempted to redefine the relationship between the individual and the government.

The Declaration of the Rights of Man and the Citizen

Article 1 — Men are born and remain free and equal in rights. Social distinctions may be based
only on considerations of the common good. . . .

Article 4 — Liberty consists in being able to do anything that does not harm others: thus, the
exercise of the natural rights of every man has no bounds other than those that ensure to the
other members of society the enjoyment of these same rights. These bounds may be determined
only by Law. . . .

Article 6 — The Law is the expression of the general will. All citizens have the right to take part,
personally or through their representatives, in its making. It must be the same for all, whether it
protects or punishes. All citizens, being equal in its eyes, shall be equally eligible to all high
offices, public positions and employments, according to their ability, and without other
distinction than that of their virtues and talents. . . .

Article 11 — The free communication of ideas and of opinions is one of the most precious rights
of man. Any citizen may therefore speak, write and publish freely, except what is tantamount

[equivalent] to the abuse of this liberty in the cases determined by Law. . . .

Source: The Declaration of the Rights of Man and the Citizen

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different way the National Assembly attempted to
redefine the relationship between the individual and the government, as stated in this excerpt from 7he

Declaration of the Rights of Man and the Citizen

Examples: men are born free and have equal rights; citizens have a right to participate in making the
law; law is the expression of the general will; laws should be applied to all citizens equally;
citizens have freedom of speech/writing/publishing; rights are protected by law; citizens are

equally eligible for all high offices

Note: To receive maximum credit, two different attempts to redefine the relationship between the individual
and the government must be stated. For example, citizens have freedom of speech/writing/publishing and
one right of man is the free communication of ideas 1s the same attempt expressed in different words. In
similar cases, award only one credit for this question.

Score of 0:

* Incorrect response

Examples: liberty is being able to do anything; social distinctions are for the common good; people
should have equal employment; women are equal to men; law should protect and punish

* Vague response that does not answer the question

Examples: rights of man; social distinctions; liberty; men are born

* No response
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Document 6

Helen Williams was a foreigner living in Paris in 1793. She sympathized with those who wanted France to
form a republic. She was arrested because her views differed from the views of those in power.

... After two months in our new prison, we were released. A young Frenchman, who has since
married my sister, managed to get us released by haunting all the officials he could find and
finally by begging the release from Chaumette, the procurer of the Paris Commune, and a tyrant.
So we were free but were watched. We could see very few people and went out little, and yet it
was a sort of liberty. We feared to go out, in case, without realizing it, we committed some
transgression [offense] that would lead to being arrested again. We hardly spoke to anyone, for
there were spies everywhere, and we jumped at each knock at the door, fearing arrest. For the
prisons were growing more crowded daily, and more and more were going to the scaffold as the
Reign of Terror tightened its hold. “Suspicion” was now a warrant for imprisonment, and
conspiracy and murder were in the air. One man was arrested because he “looked” noble,
another because a total stranger swore that he supported monarchy. Some were arrested for
having been rich, others for being clever. Many who were arrested asked for the reason in vain.
And the numbers of executions rose, and the horrors increased, and the stories of both courage
and cowardice were passed from home to home. Yet it seemed to me that there was more
courage than cowardice to be found, which gave us hope for humanity even in these dark days.

Soon after our release from prison, we decided to move from the center of the town to a house
in the most remote part of the faubourg [suburb], Saint Germain. Our new home was but a few
moments walk from the countryside. But although we were close, we did not dare to walk there.
The parks and woods that surrounded us and had once belonged to royalty were now haunted
by revolutionaries, despots, police spies, even the conspirators themselves on occasion. So we
walked in the common fields near our house, where people put their animals to graze. I have no
words to describe how reluctantly we returned from our walks to Paris, that den of carnage, that
slaughterhouse of man. The guillotine was claiming both the innocent and the guilty alike, and
at such a rate that the gutters seemed to stream with blood. And just when it seemed that things
could get no worse, when you thought it was not possible to increase the stream of people
flowing to the scaffold, you were proved wrong, and the pace of the flow quickened even
more. . . .

Source: Jane Shuter, ed., Helen Williams and the French Revolution, Raintree Steck-Vaughn Publishers
(adapted)

6 According to Helen Williams, what is one impact the Reign of Terror had on the people of Paris in
1793?

Score of 1:
* States an impact the Reign of Terror had on the people of Paris in 1793, according to Helen Williams
Examples: people were arrested because they looked noble; suspicion was a warrant for imprisonment;
more people were imprisoned daily; the numbers of executions increased; people were afraid
to leave home/to answer the door/ people were afraid; the guillotine was claiming both the
innocent and guilty alike; people were spied on

Score of 0:
* Incorrect response
Examples: many people were released from prison; Paris was freed; people moved to Paris; people took
walks in the common fields
* Vague response that does not answer the question
Examples: courage and cowardice; the rich were clever; Paris commune; people walked
* No response
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Document 7

... By 1799, however, Frenchmen had had the experience of enjoying, at least in theory,
freedom of speech and freedom of the press. Education had been reorganized along the lines
which it still follows in most modern states—free, compulsory, universal, and secular. The
Revolution had given rise to an extensive, if not always great, periodical press. Lack of
opportunities had yielded to the “careers open to talents” already mentioned, and such talents
were encouraged and brought to fruition through public prizes, state patronage, and similar
devices. Moreover, while there had been few museums and libraries prior to 1789, the
revolutionaries established many more, planned still additional ones, and endeavored to
integrate them with the educational system. . . .

Source: John Hall Stewart, ed., A Documentary Survey of the French Revolution, Macmillan

7 According to John Hall Stewart, what is one change brought about by the French Revolution by
1799?

Score of 1:
* Identifies a change brought about by the French Revolution by 1799, according to John Hall Stewart
Examples: at least in theory, French people had freedom of speech/press; education became
free/compulsory/universal/secular; a periodical press developed, careers were opened to
talents; development of talents was encouraged; more museums/libraries were established

Score of 0:
* Incorrect response
Examples: no freedom of speech/press; lack of opportunities; museums/libraries were closed; people
were educated for the first time
* Vague response that does not answer the question
Examples: public prizes; taxation, state patronage
* No response

[62]



Document 8

... The lasting quality of Napoleon’s reforms outside France was in direct ratio to the length
of time French control had been in effect and to the weakness of the local governments. In the
areas annexed before 1804, the Revolutionary changes were put into effect as a whole. Italy was
more profoundly transformed than any other part of Europe. The stronger the local governments
were, the more able they were to overthrow Napoleonic institutions after his military defeat. But
only rarely did the reaction upset the civil principles which to Napoleon were so important. Even
in Naples King Ferdinand did not abolish the Civil Code or re-establish feudal rights when he
returned. All the reactionary forces of Europe combined were not strong enough to restore
things as they had been before the outbreak of the French Revolution. They could not, in
particular, undo the many-faceted social change that had been set in motion. . . .

Source: Robert B. Holtman, The Napoleonic Revolution, J.B. Lippincott Company, 1967

8 According to Robert B. Holtman, what is one impact the French Revolution and Napoleon’s reforms
had on a nation or region outside France?

Score of 1:
* States an impact the French Revolution and Napoleon’s reforms had on a nation or region outside France,
according to Robert B. Holtman
Examples: Napoleon’s civil principles were generally kept after he was gone; King Ferdinand did not

abolish the Civil Code/re-establish feudal rights; reactionary forces were not strong enough
to go back to the way it was before the French Revolution; social change could not be
undone; the Civil Code was established in Naples; feudal rights were abolished in Naples;
some stronger local governments were able to overthrow some Napoleonic institutions

Score of 0:
* Incorrect response
Examples: reforms were outside France; local governments were weak; countries went back to the way
they had been before the French Revolution; areas were annexed
* Vague response that does not answer the question
Examples: it was a lasting quality; it could not be undone; social change
* No response
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Document 9

The Ambiguous Legacy of the Revolution

... However, the majority of Europeans and non-Europeans came to see the Revolution as much more than a bloody
tragedy. These people were more impressed by what the Revolution accomplished than by what it failed to do. The
recalled the Revolution’s abolition of serfdom, slavery, inherited privile%e, and judicial torture; its experiments wit
democracy; and its opening of opportunities to those who, for reasons of social status or religion, had been tradition-

ally excluded.

One of the most important contributions of the French Revolution was to make revolution part of the world’s politi-
cal tradition. The French Revolution continued to provide instruction for revolutionaries in the 19th and 20th cen-
turies, as peoples in Europe and around the world sought to realize their different versions of freedom. Karl Marx
would, at least at the outset, pattern his notion of a proletarian revolution on the French Revolution of 1789. And 200
years later Chinese students, who weeks before had fought their government in Tiananmen Square, confirmed the
contemporary relevance of the French Revolution when they led the revolutionary bicentennial parade in Paris on
July 14, 1989. . . .

Source: Thomas E. Kaiser, University of Arkansas

9a According to Thomas E. Kaiser, what is one change that resulted within France from the French
Revolution?

Score of 1:
* States a change that resulted from the French Revolution within France, according to Thomas E. Kaiser
Examples: abolition of serfdom/slavery/inherited privilege/judicial torture; opportunities were opened to
those previously excluded; experiments with democracy

Score of 0:
* Incorrect response
Examples: accomplishments were impressive; the Revolution failed; people were excluded
* Vague response that does not answer the question
Examples: it left a legacy; more than a bloody tragedy; abolition
* No response

9b According to Thomas E. Kaiser, what are fwo effects the French Revolution had outside France?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different effect the French Revolution had outside
France, as stated by Thomas E. Kaiser
Examples: it became a model for other revolutions/revolution became part of the world’s political
tradition/provided instruction for revolutionaries in the 19th and 20th centuries; inspired
people like Karl Marx; the demonstration in Tiananmen Square by Chinese students shows
the relevance of the French Revolution

Note: To receive maximum credit, two different effects the French Revolution had outside France must be
stated. For example, it became a model for other revolutions and it provided instruction for
revolutionaries in the 19th and 20th centuries is the same effect expressed in different words. In similar
cases, award only one credit for this question.

Score of 0:
* Incorrect response
Examples: revolutionaries ignored it; social status/religion was abolished; students led the French
Revolution
* Vague response that does not answer the question
Examples: made an important contribution; led to a bicentennial parade; has contemporary relevance; to
realize freedom
* No response
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Global History and Geography
Content-Specific Rubric
Document-Based Question
January 2007

Historical Context: The French Revolution (1789-1814), which included Napoleon’s reign, is considered a
major turning point in world history. This revolution led to major changes in France and
other nations and regions of the world.

Task: ¢ Discuss the political, economic, and/or social causes of the French Revolution
* Discuss how the French Revolution affected the people of France
* Discuss one impact the French Revolution had on the world outside France

Scoring Notes:

1. This document-based question has a minimum of four components (fwo causes of the French
Revolution, one way the French Revolution affected the people of France, and one impact of the
French Revolution outside France).

2. At least two causes of the French Revolution should be discussed. Both causes may be political,
economic, or social, or they may be a combination of any two of these categories.

3. The classification of causes as political, economic, or social is not required as long as the
identification is implied in the discussion.

4. The discussion of how the French Revolution affected the people of France may be an effect on the
people of France as a whole or may be an effect on a particular group of people.

5. The discussion of how the French Revolution affected the people of France may focus on an effect
during the French Revolution or on an effect after the French Revolution.

6. The same information could be used to discuss all three aspects of the task, e.g., the influence of
the ideas of the Enlightenment.

7. An impact of the French Revolution outside France may be an impact connected with an individual
(Karl Marx), a movement (pro-democracy movement in China), a nation, or a region.

Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing at least two political,
economic, and/or social causes of the French Revolution, how the French Revolution affected the people of
France, and an impact of the French Revolution outside France

Is more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., connects the
revolutionary slogan of “liberty, equality, and fraternity” not only to Enlightenment ideas and the agendas of
the different phases of the French Revolution but also to the Napoleonic Era and revolutionary episodes of
the 19th and 20th century

Incorporates relevant information from at least five documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to the French Revolution (see Outside
Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g., Old Regime; estates;
absolutism; divine right; bourgeoisie; Locke; Voltaire, Rousseau; Montesquieu, Declaration of the Rights of
Man and the Citizen; general will;, Estates General; conscription; Reign of Terror; Napoleonic Code; merit
system; revolutions of 1848; Karl Marx; Russian Revolutions

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 4:

Develops all aspects of the task by discussing at least two political, economic, and/or social causes of the
French Revolution, how the French Revolution affected the people of France, and an impact of the French
Revolution outside France but may do so somewhat unevenly by discussing one aspect less thoroughly than
the other aspects of the task

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g., discusses
the end of the Old Regime and the influence of Enlightenment ideas on social and political changes in
France and their impact on the independence movements in Latin America

Incorporates relevant information from at least five documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Note: At score levels 5 and 4, all four components of the task should be developed.

Holistic Scoring Reminder: This note applies only to the evaluation of bullet 1.

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze, and/or evaluate information)

Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Examples of addressing at least three aspects of the task in some depth at Level 3

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 3 response.

1. Discusses two political, economic, and/or social causes of the French Revolution and
discusses how the French Revolution affected the people of France

2. Discusses two political, economic, and/or social causes of the French Revolution and
discusses an impact of the French Revolution outside France

3. Discusses one political, economic, or social cause of the French Revolution, discusses
how the French Revolution affected the people of France, and discusses an impact of
the French Revolution outside France
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Score of 2:

Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

Is primarily descriptive; may include faulty, weak, or isolated application or analysis

Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents

Presents little or no relevant outside information

Includes few relevant facts, examples, and details; may include some inaccuracies

Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Examples of addressing af least two aspects of the task in some depth at Level 2

Holistic Scoring Reminder: These examples apply only to the evaluation of bullet 1.
A response meeting the criteria below does not, by itself, make it a Level 2 response.

Discusses two political, economic, and/or social causes of the French Revolution

Discusses how the French Revolution affected the people of France and discusses an

impact of the French Revolution outside France

3. Discusses one political, economic, or social cause of the French Revolution and
discusses how the French Revolution affected the people of France

4. Discusses one political, economic, or social cause of the French Revolution and

discusses an impact of the French Revolution outside France

o =

Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

Presents no relevant outside information

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization;, may lack focus; may contain digressions, may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper
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Key Ideas from the Documents

Causes of the French Revolution

Doc 1

Arbitrary rule and no accountability as a result of Louis XVI’s absolute rule by divine right

Louis XVI’s power to appoint all civil officials and military officers, make and enforce laws, declare
war and make peace, levy taxes and spend the people’s money as he saw fit, impose strict
censorship, imprison people at will

Doc 2

Unequal distribution of land ownership and tax burden between the First, Second, and Third Estates

Doc 3

Dissatisfaction of peasants as a result of the overwhelming burden of multiple taxes, hard labor, and
meager resources

How the French Revolution Affected the People of France

Doc 4

Continuous power struggles inside France resulted in National Assembly, Legislative Assembly,
First Republic and the Convention, and the Directory

Radical, moderate, and conservative political ideologies affected the type of government

Constitutional monarchy established, feudalism abolished, Declaration of the Rights of Man and the
Citizen adopted

Terror used by Committee of Public Safety to execute enemies of the regime

Jacobins overcame Girondins

Robespierre executed

Directory overthrown by Napoleon

Doc 5

Declaration of the Rights of Man and the Citizen defined principles of equal rights, natural rights,
equal right to participate in making laws and in serving in office or employment, free
communication of ideas and opinions

Doc 6

Violence accelerated during the Reign of Terror
Suspicion was a warrant for imprisonment
Guillotine claimed both the innocent and the guilty

Doc 7

Freedom of speech and freedom of the press given in theory by 1799
Education became free, compulsory, universal, and secular

Careers opened to all, depending on abilities

Museums and libraries opened and planned

Impact of the French Revolution Outside France

Doc 4 | War declared against neighboring countries such as Austria and Prussia
Doc 8 | Napoleon’s reforms outside France remained after his defeat in some areas
Napoleon’s civil principles influenced occupied areas
Many-faceted social changes set in motion in Europe
Doc 9 | Europeans and non-Europeans impressed with French Revolution’s abolition of serfdom, slavery,

inherited privilege, and judicial torture, experiments with democracy, opening of opportunities to
those traditionally excluded

Revolution made part of world’s political tradition

Karl Marx’s proletariat revolution patterned after the French Revolution of 1789

Demonstrators in Tiananmen Square saw the relevance of the French Revolution
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Relevant Outside Information
(This list is not all-inclusive.)

Causes of the French Revolution

Unfairness of voting procedures in the Estates
General

Accessibility of First and Second Estate, but not the
Third Estate, to high office

Desire of bourgeoisie for more political power and
social status

Influence of Enlightenment ideas (Locke,
Rousseau, Voltaire, Montesquieu)

Influence of democratic movements in England and
the American colonies

Details about the gap between rich and poor or
about the increasing cost of living

Shortages of grain and famine, widespread crop
failures

Cahiers de doléances

Government debt (maintenance of Versailles, war
debts, aid for the American Revolution)

Dislike of Louis XVI’s political marriage to the
Austrian princess, Marie Antoinette

Estates General not meeting in 175 years

Influence of Abbé Sieyes—What is the Third Estate?

Storming of the Bastille

Influence of the Tennis Court Oath

How the French Revolution Affected the People of France

End of the Old Regime

End of feudal taxes

Emigrés

Sans-culottes

Storming of the Bastille

Tennis Court Oath

The Women’s March

Nationalism: La Marseillaise, tri-color

Replacement of terms: “citizen” instead of
“subject”

Civil Constitution of the Clergy

Details about the Constitution of 1791

Execution of the king and queen

Abolition of monarchy by the Convention

Impact of Mary Wollstonecraft and Olympe de Gouges
on women'’s rights

Role of Danton, Marat

Impact of Napoleon: merit system, stabilization of the
economy, Bank of France, metric system, Legion of
Honor, Concordat of 1801, plebiscites, concentration
of power in Paris, corruption of liberty, reduction in
status of women

Effects of the Congress of Vienna

Revolutions of 1830 and 1848

Impact of the French Revolution Outside France

Revolt in Haiti (Toussaint L’ Ouverture)

Sale of Louisiana Territory to the United States

Forcing Napoleon to give up plans to invade Britain

War of 1812 between Britain and the United States,
a result of the use of the blockade against Britain
and the Continental System

Disruption of mercantilism in the Spanish colonies

Influence on Latin American independence
movements (Bolivar, San Martin)

Impact of Metternich and the Congress of Vienna

Increase in power for Russia as a result of French
loss

Spread of principles of nationalism and liberalism
throughout Europe (unification of Germany and
Italy)

Influence on Decembrist leaders in Russia to organize
protests against czar (Russian Revolutions)

Influence on ideologies of conservatism and liberalism

Spread of Enlightenment ideas of freedom, equality,
and popular sovereignty

Revolutions of 1820, 1830, and 1848

Breakup of empires

Details about protest in Tiananmen Square
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Anchor Paper — Document-Based Essay —Level 5 — A
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing political and economic
causes of the French Revolution, how the French Revolution affected the people of France, and
impacts of the French Revolution outside France

Is more analytical than descriptive (although the Third Estate had little say in the government, they
paid the taxes which supported the King’s lavish lifestyle and superfluous wars; new ideas, combined
with the deep injustices being committed, set the stage for the French Revolution; turmoil was created
in the country by the government changing many times; Reign of Terror led to a bloodbath throughout
the country; after a few years of turmoil, the French Revolution achieved many of its desired results;
French Revolution provided a basis for future revolutions; French Revolution developed from peasant
dissatisfaction and escalated into a revolution that changed the world; French Revolution challenged
the idea of absolute monarchy in Europe)

Incorporates relevant information from documents 1, 2, 3, 6, 7, 8, and 9

Incorporates substantial relevant outside information (Third Estate consisted of an educated middle
class called the bourgeoisie who were aware of the ideas of Locke and Voltaire, Enlightenment
thinkers who preached civil liberties for all people and a fair and just government; American colonies
broke away from Britain and established a democratic government in the successful American
Revolution; American ideal of “no taxation without representation” struck the hearts of the people of
the Third Estate; under Napoleon, laws were codified, the power of the Catholic Church was reduced,
and political advancement was based on merit; Napoleon’s rule led to a rise of nationalism in other
lands; nationalism was one of the causes of the later unification of Italy and Germany; Karl Marx’s
ideas later became the basis for communist governments)

Richly supports the theme with many relevant facts, examples, and details (king had absolute power;
Third Estate made up 98% of the population; French people were burdened with unreasonable taxes;
thousands were executed without trial during the Reign of Terror; Napoleon conquered many lands
and instituted his reforms; Chinese demonstrated in Tiananmen Square in 1989)

Demonstrates a logical and clear plan of organization; includes an introduction that states the call for
freedom and equality by the French people affected not only France and Europe but the rest of the
world and a conclusion that explains the reasons the French Revolution can truly be called a turning
point in history

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates an
understanding that in dealing with the dissatisfaction of French peasants, the French Revolution became a
revolution that significantly changed the world’s attitude towards absolute monarchy. Integration of
document information and outside information supports the theme and analytical statements give depth to
the discussion.
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth by discussing political, economic, and
social causes of the French Revolution, how the French Revolution affected the people of France, and
impacts of the French Revolution outside France

Is more analytical than descriptive (Louis XVI was as oblivious as Louis XIV in the sense that he had
no regard for his people; Louis X VI heavily taxed the people and poverty was not uncommon; Louis
XVI called the Estates General to try and solve his economic problems; nobles were executed on the
scaffold or by the guillotine simply because of their social status; Jacobins became too radical,
causing turmoil; Napoleon left a legacy that is still influential today; equality among all citizens and
democracy was a progressive step towards an idealistic society; Chinese revolutionaries, even 200
years later in the 1980s, embraced the ideals of the French Revolution)

Incorporates relevant information from documents 1, 3, 4, 5, 6, 8, and 9

Incorporates substantial relevant outside information (Louis XIV, influenced by his advisor Mazarin,
epitomized the absolute monarch; Louis XIV fought expensive wars and built the extravagant palace
of Versailles; Colbert, Louis XIV’s finance manager, did the best he could, but despite his financial
skills, France was still in severe debt; Louis XIV boldly stated, “L’état, c’est moi”; “after me, the
flood” signified that turmoil would come after Louis XV’s death and this prediction was indeed
correct; when the King closed the Third Estate out of the meeting hall, they went to a nearby tennis
court until a new constitution was written; the Bastille was stormed; Louis XVI and his wife Marie
Antoinette attempted to flee; Napoleon crowned himself emperor; Napoleon was defeated at the battle
of Trafalgar and later in Russia; Napoleon was exiled to Elba, but then returned; after his defeat in
Waterloo, he was exiled to St. Helena; Napoleon eliminated many rights that were given to people
under the Declaration of Rights of Man; Karl Marx was the father of communism)

Richly supports the theme with many relevant facts, examples, and details (absolute monarchs
practiced divine right; during the Reign of Terror, many innocent clergy and nobles were executed by
the guillotine; Committee of Public Safety was instituted; Napoleon instituted the Napoleonic Code;
King Ferdinand of Naples kept Napoleon’s Civil Code)

Demonstrates a logical and clear plan of organization; includes an introduction that states the
concepts, ideas, and reforms of the French Revolution continue to influence the world and a
conclusion that discusses the ideals of the French Revolution

Conclusion: Overall, the response fits the criteria for Level 5. The response demonstrates a good
understanding of the events of the French Revolution and its effects, especially in the discussion of Louis
XIV. Chronological development is used as the infrastructure as document information and outside
information are seamlessly incorporated into the narrative.
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Anchor Level 4-A

The response:

Develops all aspects of the task by discussing political and economic causes of the French Revolution
and how the French Revolution affected the people of France, but discusses impacts of the French
Revolution outside France less thoroughly than the other aspects of the task

Is both descriptive and analytical (King Louis XVI’s absolute power is similar to the power that Stalin
had in the Soviet Union and Hitler had in Germany; these rulers acted as a single dictator and had total
control, also known as totalitarianism; when the political rights of the Third Estate were denied, they
started to revolt which led to many changes in France; the commoners were forced to give almost all
the food they produced to the nobles and it left them literally starving to death; many of the rights
adopted as a result of the Declaration of the Rights of Man and the Citizen were lost during the Reign
of Terror; Napoleon returned some of the lost rights to the French citizens)

Incorporates relevant information from documents 1, 2, 3, 5, 8, and 9

Incorporates relevant outside information (the people of France had little representation in their
government; in A Tale of Two Cities by Charles Dickens, the huge differences between the rich and
poor are portrayed; one revolt carried out by the peasants was the storming of the Bastille which was a
jail where innocent people were imprisoned; Napoleonic Code encouraged equality before the law and
the use of the merit system; Karl Marx’s ideas were later used by the Bolsheviks in Russia)

Supports the theme with relevant facts, examples, and details (Louis XVI was an absolute ruler and
had control over almost everything within the nation; Louis XVI believed he had the divine right to
rule; social class system was known as the three estates; Third Estate consisted of the bourgeoisie and
peasants and were the poorest estate; Karl Marx’s idea of a proletarian revolution was influenced by
the French Revolution; students protested in Tiananmen Square in China)

Demonstrates a logical and clear plan of organization; includes an introduction that states French
citizens protested because they were unhappy with their lifestyle and a weak conclusion

Conclusion: Overall, the response fits the criteria for Level 4. A thorough discussion of document
information and the integration of relevant outside information strengthen the response. Some analytical
statements serve as conclusions to link statements of fact.
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The response:

* Develops all aspects of the task by discussing political and economic causes of the French Revolution,
how the French Revolution affected the people of France, and impacts of the French Revolution
outside France

* Is more descriptive than analytical (French citizens began to push for sweeping changes modeled after
what had occurred across the Atlantic Ocean; as an absolutist, Louis X VI did not value the opinion or
take to heart the turmoil felt by the French commoners and peasants; French political discontent can
be traced to King Louis XVI; politics were only part of the discontent that fueled the Revolution;
Third Estate was struggling to survive with an incredible economic burden and responsibility; not
only did the French Revolution affect France, but it laid a foundation of guidelines to be used in later
revolutions of the 19th and 20th centuries, Napoleon Bonaparte influenced the social and political
stratification of other European nations through his reform and conquest; Napoleon’s rule was
overthrown but his legacy remained; a contributing factor to keeping some of Napoleon’s reforms was
that the internally weak European nations did not attempt to change)

* Incorporates relevant information from documents 1, 2, 3, 5, 7, and 8

* Incorporates relevant outside information (American Revolution was a fight for freedom against a
colonial power; with the aid of France, the United States was born; Napoleonic Code set forth a
codified, written system of law; Napoleon had a sphere of influence over several areas; Napoleon was
defeated at Waterloo; colonies were left open to rebellion and attack, as in South America; Bolivar
was able to take advantage of weakness and Spanish colonies in the Western Hemisphere became
independent)

* Supports the theme with relevant facts, examples, and details (King Louis XVI was an absolute ruler;
commoners were 98% of the population and owned 65% of the land; the Declaration of the Rights of
Man and the Citizen granted French citizens freedoms they did not have in the past; European nations
were left crippled by Napoleon; the Reign of Terror compromised the lives of French citizens)

* Demonstrates a logical and clear plan of organization; includes an introduction that discusses how the
French Revolution brought changes by referring to document 4 and a conclusion that discusses the
assistance the French Revolution gave to other nations in the overthrow of oppressive governments

Conclusion: Overall, the response fits the criteria for Level 4. Interpretation of the documents is the core
of the response with outside information interjected at both the beginning and the end of the discussion of
each part of the task. A few analytical statements are mixed with many descriptive statements to address
how the French Revolution led to change.
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The response:

Develops all aspects of the task by discussing economic and political causes of the French Revolution
and how the French Revolution affected the people of France, but discusses impacts of the French
Revolution outside France less thoroughly than the other aspects of the task

Is more descriptive than analytical (while absolute monarchy may have worked for a skilled and
compassionate king, Louis XVI’s failure to promote change in France drove the country further into
problems; unfair treatment of the lower class, economic hardships, and corruption of the monarchy
resulted in the French Revolution; Napoleon overthrew the government and began his own ambitious
monarchy; after the Reign of Terror, the French began to reap the rewards of the revolution; although
Napoleon’s reign was short, some of his reforms lasted)

Incorporates relevant information from documents 1, 2, 3, 4, 6, 7, 8, and 9

Incorporates relevant outside information (when the Third Estate refused to agree to Louis XVI’s
demands, it was locked out of the meeting hall; the Third Estate met and took the Tennis Court Oath,;
Marie Antoinette was a political hindrance to France; Marie Antoinette was very unpopular among the
French for her lavish ways and her outright scorn of the French people; an example of terror, the
guillotine was an exceptionally quick and simple beheading machine invented by Dr. Guillotine; the
king and queen were killed by the guillotine; many were killed for being nobles or priests or for no
reason at all; the metric system was created)

Supports the theme with relevant facts, examples, and details (French Revolution was caused by
economic hardship and inequality; king rarely called on the Estates General since he preferred to rule
himself; loss of stability led to a Reign of Terror)

Demonstrates a logical and clear plan of organization; includes an introduction that includes causes of
the French Revolution and a conclusion, stating that a wide variety of circumstances came together at
precisely the right time and place to cause the French Revolution

Conclusion: Overall, the response fits the criteria for Level 4. The presentation of ideas is rambling but
logical. At times outside information is not connected directly to the task, but it effectively illustrates the
points that are being made.
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Anchor Level 3-A

The response:

* Develops all aspects of the task with little depth by discussing economic and political causes of the
French Revolution, how the French Revolution affected the people of France, and impacts of the
French Revolution outside France

* Is more descriptive than analytical (whether led by a few or many, a political revolution usually
involves a group of people who are discontent; prior to the French Revolution, the majority of the
French population was unhappy with their way of life and the government; distribution of land was
extremely disproportional to the size of the Estate; commoners suffered from the demands of the king;
Declaration of the Rights of Man and the Citizen provided new opportunities; social changes, which
began to take root during the French Revolution, were not reversed)

* Incorporates some relevant information from all the documents

* Incorporates limited relevant outside information (Declaration of the Rights of Man and the Citizen is
similar to our Bill of Rights; Article II of the Declaration is analogous to the first amendment of
America’s constitution; French Revolution served as an example for revolutionary groups in Russia;
many groups in Latin America followed the French Revolution as an example)

* Includes some relevant facts, examples, and details (the Third Estate represented 98% of the French
population; King Louis X VI had absolute power; the government made a transition from an absolute
monarchy to a limited monarchy and lastly to a republic during the French Revolution; the Civil Code
was established under Napoleon; feudal rights were not re-established in Italy)

* Demonstrates a satisfactory plan of organization; includes an introduction that explains what a
revolution is and a conclusion that states the French Revolution became a model for other countries

Conclusion: Overall, the response fits the criteria for Level 3. Although arguments to support document
information are somewhat simplistic, the recognition that the effects of the French Revolution are both
positive and negative is effective. Good statements are included; however, they lack supporting historical
facts and examples.
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Anchor Level 3-B

The response:

* Develops all aspects of the task with little depth by discussing economic and political causes of the
French Revolution, how the French Revolution affected the people of France, and impacts of the
French Revolution outside France

* [s more analytical than descriptive (the French Revolution was derived from a series of causes, one of
the most important being the inequality between the three classes in France; commoners owned little
land in proportion to their size; an environment of unfair conditions led to an outcry for more equality
and fairness in legal enforcement and improvements in the standard of living for the commoners; King
Louis XVI gave the people no say or power in the government; average people of France wanted the
ability to have their political views heard and listened to by the leaders of the government; after the
French Revolution, people could express themselves with less fear of governmental persecution;
Declaration of the Rights of Man and the Citizen created a sense of equality between the classes;
while bloody, the French Revolution gave average people more power and equality, which is exactly
what the revolution hoped to achieve; the French Revolution set a precedent for other revolutions and
served as a blueprint; after Napoleon left the nations he conquered, citizens still refused to give up the
policies of the Civil Code and equality)

* Incorporates some relevant information from documents 1, 2, 5, 6, 7, 8, and 9

* Incorporates no outside information

* Includes some relevant facts, examples, and details (France had three estates; commoners made up
98% of the population and owned 65% of the land; the power of the French monarchy was absolute)

* Demonstrates a satisfactory plan of organization; includes an introduction focusing on the difference
that normal people could make in government and how this concept spawned the flow of new and
revolutionary ideas and a conclusion that states the French forever changed the power systems of the
world and led to more democracy

Conclusion: Overall, the response fits the criteria for Level 3. Although the analytical statements reflect
the quality that would be found in a Level 4 response, the overgeneralizations (for the first time,
Frenchmen were given freedom of press and speech; Declaration of the Rights of Man and the Citizen
ensured that each individual would be subjected to the same laws, restrictions, and benefits) and the lack
of outside information detracts from the overall quality.
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Anchor Level 3-C

The response:

Develops all aspects of the task with little depth by discussing political and economic causes of the
French Revolution, how the French Revolution affected the people of France, and impacts of the
French Revolution outside France

Is more descriptive than analytical (French Revolution inspired other nations of the world to follow in
France’s footsteps; rule of Louis X VI caused growing unrest and hatred toward the French
government; Marx’s idea of a proletarian revolution was inspired by the French Revolution; no matter
the cause, if the government is not serving its people, then it is the duty of the people to overthrow it)
Incorporates some relevant information from documents 1, 2, 3, 4, 5, 6, 7, and 9

Incorporates limited relevant outside information (France was going bankrupt; inflation was so high
that people could not even afford bread; Third Estate joined together and stormed the Bastille; the
Communist Soviet Union was inspired by Marx’s ideas of change)

Includes some relevant facts, examples, and details (monarchies were overthrown; King Louis XVI
imposed censorship of speech and press and would send people to prison without a trial; peasants
were taxed on the land and its produce; radical political party called the Jacobins and their leader
Robespierre seized control; Reign of Terror began; feudalism was abolished); includes a minor
inaccuracy (right of rebellion that inspired the French Revolution was a Renaissance idea)
Demonstrates a satisfactory plan of organization; includes an introduction mentioning the changes that
occurred in France and the effect on the rest of the world and a conclusion that states the reason for
revolutions is nationalism and discontent with the existing government or life situation

Conclusion: Overall, the response fits the criteria for Level 3. Although literal interpretation of the
documents at times leads to overgeneralizations (peasants were forced to give the nobles their produce;
anyone who was a threat or a traitor to France was killed; France was finally free and united), the
integration of relevant outside information and document information strengthen the response.
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Anchor Level 2-A

The response:

Minimally develops all aspects of the task by discussing political and economic causes of the French
Revolution, how the French Revolution affected the people of France, and impacts of the French
Revolution outside France

Is primarily descriptive (the revolution was in part caused by Louis XVI’s absolute rule and his
corrupt policies; Louis XVI spent the money from taxes frivolously; the peasants wanted more rights
and opportunities); includes weak and isolated application (reference to serfs; discussion of equal
rights)

Incorporates limited relevant information from documents 1, 2, 4, 5, 6, 7, and 9

Presents relevant outside information (although people were supposedly given equal rights, women
did not get equal rights for a long time; ideals of nationalism affected many other countries; other
countries wanted to apply the idea of self-determination to their countries; the Declaration of the
Rights of Man and the Citizen influenced the constitutions of other nations)

Includes few relevant facts, examples, and details (Louis X VI felt he had the right to rule from God
since he believed in divine right; Third Estate owned 65% of the land; the government went from a
constitutional monarchy to a republic to five people ruling and finally to Napoleon; feudalism was
abolished)

Demonstrates a general plan of organization; includes an introduction, listing the reasons for the
French Revolution that will be discussed, and a conclusion that states the French Revolution inspired
other countries to have revolutions and states the results of those revolutions

Conclusion: Overall, the response fits the criteria for Level 2. Social causes and results are confused with
political ones. Information from the introduction and the conclusion is repeated in the body of the
response and this lack of development detracts from the quality of the discussion. Although outside
information is included, it is general in nature.
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Anchor Level 2-B

The response:

Minimally develops most aspects of the task by discussing an economic cause of the French
Revolution, how the French Revolution affected the people of France, and impacts of the French
Revolution outside France

Is primarily descriptive (although it started out as a way to overthrow a government, the French
Revolution affected all of Europe; the French Revolution started in the late 1700s with the upper class
overpowering the lower class; the upper classes should have been taxed because they were richer than
the common people; people could be sent to the gallows for a reason unbeknownst to them)
Incorporates limited relevant information from documents 2, 4, 5, 6, 8, and 9

Presents relevant outside information (“when France sneezes, Europe catches a cold”; Napoleonic
Wars affected most of Europe in the early 1800s; Europe was having trouble stopping Napoleon;
Congress of Vienna would end one chapter of world history and begin another chapter)

Includes few relevant facts, examples, and details (Robespierre is connected to the Reign of Terror;
France went through four different governments in ten years; the French Revolution did bring a
constitution; the French Revolution helped Karl Marx develop his ideas; feudalism had been
abolished); includes an inaccuracy (the Declaration of the Rights of Man and the Citizen is similar to
our constitution)

Demonstrates a general plan of organization; includes an introduction and a conclusion that refer to
the worldwide effects of the Revolution

Conclusion: Overall, the response fits the criteria for Level 2. Although some documents are interpreted
literally, information from others is supported with outside information. In many cases good information
is referred to, but is not supported with historical facts, examples, and details.
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Anchor Paper — Document-Based Essay —Level 2 — C

Anchor Level 2-C

The response:

Minimally develops all aspects of the task by discussing political and economic causes of the French
Revolution, how the French Revolution affected the people of France, and an effect of the French
Revolution outside France

Is primarily descriptive (Louis X VI ruled his country strictly; Louis X VI levied taxes in a way he felt
was best and unwisely used the money of the people; people became fed up and knew it was time to
do something about it; opportunities to be elected to office and other high positions were available to
citizens; education led to an increase in literacy; people gained knowledge about the principles of
democracy); includes faulty and isolated application (individuals could freely express their views and
opinions; after opposition to the government was crushed, a Reign of Terror began)

Incorporates limited relevant information from documents 1, 2, 4, 5, 7, and 9

Presents no relevant outside information

Includes few relevant facts, examples, and details (King Louis X VI lived a lavish lifestyle at his
palace of Versailles; Louis XVI denied the right to trial by jury; the Third Estate made up of majority
of the population; France was an absolute monarchy; Declaration of the Rights of Man and the Citizen
was put into effect; ideas of the French Revolution spread to neighboring areas)

Demonstrates a general plan of organization; includes an introduction that restates the theme and a
brief concluding statement

Conclusion: Overall, the response fits the criteria for Level 2. Chronological misplacement of the Reign
of Terror is somewhat confusing. Overgeneralizations about the development of an education system and
freedom of the press and a surface treatment of the impacts of the French Revolution outside France are
offset by statements that demonstrate a limited understanding of the French Revolution.

[106]




Anchor Paper — Document-Based Essay —Level 1 — A
QJ »/Lf’ J 7w ’5'4 4&1/7)&/‘2@_@4._
Jm_lzmm&f_zpﬂfd' )70 the  wwodlds ﬁ@;
A £ Ja/n”aw( amaniy Quoply.  idsas, oo
4 ganre thy Faoph e Jowrr s

Mo, Lighle s T he  Possliilier yes

| pent 7)

1= Pononde  lhich  Juas dpposn)

[107]




Anchor Paper — Document-Based Essay—Level 1 - A

« Docump ot 4)
the Uil Aad g dulng

%%2‘ &p Sy dan  Cinolulesny
t@@ nPuioy o qhum W
h and ,

Kad o My dde of th  Peotobial
aytndhnosing Ay govtrnment, (Do Leter 9]
I he ediidion 7”/1/27;7 Loty
L Loty JZ&(ML _
" T ke oty flfecldy
Zhy umled oy Yenge J My

__Auyoliidin  <Hangicl «LW/%’ Phopd)
Ak e %Mm%am W)

mzpmz pany U /MA[OW %4
JA/O‘LM

[108]



Anchor Level 1-A

The response:

Minimally develops all aspects of the task by mentioning political and economic causes of the French
Revolution, how the French Revolution affected the people of France, and impacts of the French
Revolution outside France

Is descriptive (it changed many people’s ideas; the revolution gave people more rights; after the
French Revolution ended, in some places some of the ideas stayed, the French Revolution had a
lasting effect on later revolutions; the French Revolution gave Karl Marx the idea of the proletariat
overthrowing the government)

Incorporates limited relevant information from documents 1, 3, 5, 8, and 9

Presents no relevant outside information

Includes few relevant facts, examples, and details (high taxes; the king had total control; the king kept
the civil code in Naples when he returned to power); includes an inaccuracy (idea was given by
Napoleon that all have freedom of speech and press)

Demonstrates a general plan of organization; includes an introduction and a conclusion that states why
the French Revolution was important

Conclusion: Overall, the response fits the criteria for Level 1. Although all aspects of the task are
addressed, information presented is minimal and gaps in chronology detract from the discussion. The
response lacks development.
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Anchor Level 1-B

The response:

Minimally develops some aspects of the task by mentioning political and economic causes of the
French Revolution and how the French Revolution affected the people of France

Is descriptive (King Louis XVI was an absolute monarch; the Declaration of the Rights of Man and
the Citizen was passed); includes weak and faulty application (no one wanted there to be a king; the
Third Estate had no say in politics; citizens had freedom of speech and press)

Incorporates limited relevant information from documents 1, 2, 3, and 7

Presents no relevant outside information

Includes few relevant facts, examples, and details (the Third Estate had to pay high taxes; they owned
65% of the land and were 98% of the population)

Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that states the French Revolution affected the rights of citizens

Conclusion: Overall, the response fits the criteria for Level 1. An attempt is made to address some
aspects of the task; however, the information presented is limited in scope and lacks detail. Some
conclusions are faulty, and the discussion indicates a very limited understanding of the French
Revolution.
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Practice Paper A—Score Level 0

The response:

Refers to the theme in a general way; includes the historical context as copied from the test booklet in
both the introduction and the conclusion; the very limited document information is copied from the test
booklet

Conclusion: Overall, the response fits the criteria for Level 0. The response copies from document 4 and
document 9. The other statements only refer to the theme in a general way.

Practice Paper B—Score Level 3

The response:

Develops all aspects of the task with little depth by discussing political, economic, and social causes
of the French Revolution, how the French Revolution affected the people of France, and impacts of
the French Revolution outside France

Is more descriptive than analytical (the revolution began as the people reacted to the absolute
monarchy; before the French Revolution, the government was extremely unfair to the lowest class; the
Third Estate had very little land and a meager way of living; all the government changes had a radical
impact on the French people’s way of life; despite all the bloodshed, the French gained many rights
and opportunities; achievements during the French Revolution set an example for the rest of the world
to get their freedoms; the French Revolution brought social changes to the rest of Europe when
Napoleon took over)

Incorporates some relevant information from all the documents

Incorporates limited relevant outside information (the Third Estate had its meeting on a tennis court to
decide on changes in the government; the Reign of Terror ended with the execution of the Jacobin
leader Robespierre, women tried to get the right to participate in the government, but they were firmly
rejected; the wars for independence in Latin America were inspired by the French)

Includes some relevant facts, examples, and details (King Louis XVI claimed his power came from
God; Louis XVI could arrest people without reason and censor people’s right to speech; the French
Revolution first created a constitutional monarchy; the Declaration of the Rights of Man and the
Citizen was adopted; the constitutional monarchy was ended and the king fled; the Jacobins took over
and created the Committee of Public Safety; Jacobins started a Reign of Terror; people were sent to
jail and executed during the Reign of Terror; Napoleon’s Civil Code stayed in place in many of the
areas he conquered); includes a minor inaccuracy (when the three estates had their meeting, the Third
Estate walked out)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that state
the Revolution ended the absolute monarchy and radically changed the life of the French people

Conclusion: Overall, the response fits the criteria for Level 3. The focus of the response is on
interpretation of document information. The inclusion of some analytical statements and relevant outside
information strengthen the discussion.
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Practice Paper C—Score Level 2

The response:

Minimally develops all aspects of the task by discussing political and economic causes of the French
Revolution, how the French Revolution affected the people of France, and mentions impacts of the
French Revolution outside France

Is primarily descriptive (no one had a voice but the king; families had to give up not only money but
also food and produce; how could the lowest estates support their families and pay the taxes; the
Declaration of the Rights of Man and the Citizen was a big turnaround for the revolution; people were
allowed to speak freely as long as it was not disrespectful to the law; things were starting to change
for the better); includes faulty and weak application in the discussion of documents 5 and 7
Incorporates limited relevant information from documents 1, 2, 3, and 9

Presents no relevant outside information

Includes few relevant facts, examples, and details (kings had absolute power; king made and enforced
all laws; there were taxes on land and produce; the Declaration of the Rights of Man and the Citizen
was passed; more libraries and museums were opened)

Demonstrates a general plan of organization; includes an introduction that lists changes mentioned in
document 9 that were accomplished by the French Revolution and a conclusion that incorrectly uses
document 9 to address the last part of the task

Conclusion: Overall, the response fits the criteria for Level 2. Most of the response uses basic
information provided in the documents. Although all aspects of the task are addressed, some simplistic
conclusions lead to faulty and weak statements.

Practice Paper D—Score Level 1

The response:

Minimally develops all aspects of the task by mentioning political and economic causes of the French
Revolution, how the French Revolution affected the people of France, and an impact of the French
Revolution outside France

Is descriptive (in the 1700s, commoners were treated unfairly, such as being taxed when no one else
was; laws were voted upon, rather than the King deciding; job opportunities were made fair); includes
weak application (no one had a say in anything; French control over other countries decreased in
places such as Italy)

Incorporates limited relevant information from documents 2, 4, 5, 7, and 8

Presents no relevant outside information

Includes few relevant facts, examples, and details (French Revolution abolished feudalism; France
was declared a republic)

Demonstrates a weakness in organization with brief introductory and concluding sentences

Conclusion: Overall, the response fits the criteria for Level 1. Statements are included that demonstrate a
limited understanding of the French Revolution. Overgeneralizations and lack of explanation detract from
this effort.
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Practice Paper E—Score Level 4

The response:

Develops most aspects of the task by discussing an economic cause of the French Revolution, the
political, economic, and social effects of the French Revolution on the people of France, and impacts
of the French Revolution outside France

Is both descriptive and analytical (the Directors had different points of view and the government
subsequently fell apart as a result; the French Revolution, like most revolutions, included a change in
political scenery; the French Revolution also brought about a reformation in the economy; under the
Reign of Terror, France had become a prison and almost everyone who was against the beliefs of the
government faced the threat of persecution, execution, or imprisonment; people hardly spoke to
anyone because there were spies everywhere; the courageous efforts displayed by the revolters during
the French Revolution sparked a feeling of pride in the hearts of people from other countries under
similar conditions who had been too timid and fearful to do something about it)

Incorporates relevant information from documents 2, 3, 4, 6, 7, and 9

Incorporates relevant outside information (feudalistic society, which was built on the foundation of
peasants and other social classes, was abolished; thanks to the French Revolution, people were
allowed to get jobs with the assistance of the merit system; Robespierre met his death during the
Reign of Terror; French Revolution sparked a feeling of nationalism; French Revolution gave Chinese
students the motivation to petition their government for some democratic rights)

Supports the theme with relevant facts, examples, and details (Legislative Assembly was short-lived;
the Republic was dominated by the Jacobins and Robespierre; Third Estate paid 100% of the taxes;
commoners had little food and little land to make a living on; one of the most important aspects of the
French Revolution was the Reign of Terror; Robespierre was the leader of the Radicals; students in
China took a stand against their communist government in Tiananmen Square)

Demonstrates a logical and clear plan of organization; includes an introduction stating that the needs
of the individual were met by the French Revolution and the overall status of the country was
improved and a conclusion that discusses how the French Revolution inspired people to speak out, not
just against the government but in a general sense

Conclusion: Overall, the response fits the criteria for Level 4. A summary of the information in document
4 is used as a starting point to discuss the changes occurring during the French Revolution. A thorough
discussion of document information is strengthened by the inclusion of outside information that is
analytical in nature. However, the response discusses only one cause of the Revolution.
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Global History and Geography Specifications Grid

January 2007

Part 1

Multiple Choice Questions by Standard

Standard

Question Numbers

1—US and NY History

N/A

2—World History

2,5,8,10, 13, 14, 15, 16, 20, 23, 24, 25, 28,
29, 35, 36, 38, 39, 40, 42, 45, 46

3—Geography

44

1,3,7,9 11,19, 21, 27, 33, 34, 37, 41, 43,

4—Economics

12,17, 22, 30, 31, 32, 47, 48, 50

5—~Civics, Citizenship, and Government

4,6, 18, 26, 49

Parts II and III by Theme and Standard

Theme

STANDARDS

Thematic Essay

Human Rights; Power;
Conflict

Standard 2: World History

Document-based Essay

Power; Conflict; Political
Systems; Economic
Systems; Human Rights;
Justice; Nationalism;
Cultural and Intellectual
Life

Standards 2, 4, and 5: World
History; Economics; Civics,
Citizenship, and Government
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The Chart for Determining the Final Examination Score for the
January 2007 Regents Examination in Global History and Geography will be
posted on the Department’s web site http:/www.emsc.nysed.gov/osa/ on the
day of the examination. Conversion charts provided for the previous adminis-
trations of the Global History and Geography examination must NOT be used
to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test
development process. The Department provides an online evaluation form for State assess-

ments. It contains spaces for teachers to respond to several specific questions and to make
suggestions. Instructions for completing the evaluation form are as follows:

1. Go to http//www.emsc.nysed.gov/osa/exameval.

2. Select the test title.

3. Complete the required demographic fields.

4. Complete each evaluation question and provide comments in the space provided.

5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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